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CHAPTER ONE 
STATEMENT OF PROBLEM AND JUSTIFICATION 
CHAPTER ONE 
STATEMENT OF THE PROBLEM AND ~JSTIFICATION 
The writers constructed a ' series of lesson plans to 
motivate both teacher and pupil toward a sincere desire to 
write. The study was based on the interests and abilities of 
third grade children. Herrick1 asserts that: "Creativity on 
the part of the teachers is not necessary, but belief that all 
children have the latent power to create, is." 
Teachers who truly believe this give evidence of 
their philosophy through speech, the atmosphere of the room, 
and in all dealings with children. 
These exercises were designed to stimulate and de-
velop a pattern of thinking in the lower grades. Since chil-
dren have found difficulty in putting experiences and thoughts 
down on paper, it was believed that if they were given an in-
centive through items or topics of interest to them, a flow of 
ideas could and would be stimulated. A series of lesson 
plans were devised and distributed to pupils in the third 
grade in different areas of the st a te. These plans extend 
over a period of six weeks. Evidence of improvement as demon-
strated by the papers of the pupils was sought through teacher 
inquiry forms. 
1Ani ta E. Herrick, "When Children Write", Childhood Education 
(February, 1943), 19: 526. 
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In reviewing research it has been found that very 
little has been done in the field of written expression on a 
primary level. The writers felt that they made a legitimate 
study of magazines, books, and all available theses and ser-
vice papers. 
Through this study the writers hope to find some 
indication as to whether the kinds of exercises provided do 
stimulate children to write at the primary level. 
') 
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CHAPTER TWO 
REVIEW OF RESEARCH 
Definition 
CHAPTER TWO 
REVIEW OF RESEARCH 
In recent years the aspect of written communication 
known as "creative writing" has had an important part in the 
planning of the modern language arts curricula at the elemen-
tary level. Most of the research and evaluation done, however, 
has tended to center at the intermediate grade level. Although 
the subject of this study is planned for the upper primary 
grade level, valuable research and study articles have been 
included in this section regardless of which elementary grade 
level the author was considering. 
There are as many definitions of creative writing 
as there are authors and authorities in the field. Most defi-
nitions include the elements of imagination, personal feelings 
and experiences, and intellectual observation. 
One of the best known writers in this field, Dawson1 
voices her opinion on this subject when she asserts, 
To some extent, authorities disagree as to what 
constitutes creative wr iting. Some insist that 
the ideas expressed must be unique, that the 
phrasing of them must be comp letely original, 
and that presumably there is nothing utilitarian 
in the purposes of the person expressing these 
1 . 
Mildred A. Dawson, Teaching Language in the Grades, World 
Book Co., New York,-1951, PP• 245-46. 
ideas •••• Other authorities are less insis-
tent on uniqueness; they maintain that what-
ever a person says in his own individual way, 
even for utilitarian purposes, is creative 
•••• It is even possible, in their opinion, 
for creativeness to be present in the repro-
duction of ideas, as for instance, in a per-
sonal interpretation of lines of a play or in 
a telling reorganization of materials so as 
to cast a new light on them or to reveal pos-
sible applications not previously apparent. 
In the latter viewpoint, which seems the more 
reasonable, expression, to be creative, must 
meet the following criteria: 
1. The expression must come from with-
in; that is, the words come as the result of 
the speaker's or writer's personal thinking 
and feelings •••• 
2. In the main, creative writing is 
not utilitarian in its purposes •••• 
3. Originality characterizes creative 
expression •••• 
4. Creative expression is spontaneous 
• • • • 
5. People vary in the avenue by which 
their creative expression tends to emerge ••• 
In an earlier work Dawsonl had stated, "creative 
writing will refer to the stories, poems, and plays that ar e 
the original, and often imaginative, expression of children 
who are •letting themselves'." 
Schofield2 stresses the same idea in her defini~ 
tion when she writes, 11 By creative writing for children the 
author means any written work in which the child says what he 
wants to say in his own particular way of saying it." 
!Mildred A. Dawson, "Guiding Writing Activities in the Elemen-
tary School", Elem. English lieview (Feb., 1946), 23: 82. 
2Ruth E. Schorield, "Some Thoughts on Creative Writing",~· 
English (Bee., 1953), 30:510. 
I 
The relationship between environment and original 
qualities in children's writing is an interesting one. The 
combination of background experience, vivid imagination, and · 
keen perceptions works to produce unique expr-essions of the 
thoughts and desires of children. 
Van Allen1 emphasizes that 
••• when a child writes creatively he ex-
presses in one way or another, his feeling 
or his intellectual reactions to some ex-
perience he has had, to something he has 
seen, heard, or otherwise come in contact 
with through his senses. This expression 
of personal reactions constitutes the qual-
ity of originality, because no one other 
than the writer can produce it ••• Good 
writing is beautiful because it is the in-
dividual's thoughts and fancies shared with 
others in sincerity and 1truth. 11 
Dimnet2 answers the question of children's capabili-
ties for ereative writing by proclaiming that, "All children 
are poets and philosophers up to nine or ten years of age"1 
Another author who recognizes the unique possibili-
ties in children's writings is Mitchell3 when she declares, 
Creative writing by definition demands 
first subject matter. This subject mat-
ter is drawn from the material world trans-
mitted by imagination, emotional under-
standing, quickened perception, observa-
tion and experience. Most young writers 
are unusually highly imaginative with keen 
perceptions and appreciations of the vivid-
ness and sensations of ~~eir world. 
lR. Va~llen, "What Is Creativi Writing?'', Elem. English 
(March, 1948), 25:175. 
2Ernest Dimnet, The Art of Thinking, Simon and Schuster, New 
York, 1929, p. 34. 
3Mary A. Mitchell "Creative Writing in the Elementary School", 
Education (February, 1945), 65:337. 
For Wright, 1 the child's personal reaction to 
events in his environment is important, for in .her definition 
of creative writing she declares, "A genuinely creative ex-
pression is one which reveals a child's personal reaction to 
an experience, situation, or series of circumstances." 
One important aspect of t~e definition of creative 
writing by children, or even by adults, for · that matter, is the 
sense of satisfaction or pleasure it should give the author. 
An interesting statement of this viewpoint is given by 
Hatchett and Hughes2 when they maintain, 
It is as the result of this thinking and pur-
poseful effort that a child creates a story, 
poem, play, report, or a letter. When the 
·result has been evaluated by him and pro-
nounced an adequate expression of what he 
thinks and feels, the experience has been 
a creative one ••• It is basically the pro-
cess of developing a richer personality in 
which teachers are interested. The story 
or poem or report may actually be far from 
good by adult standards or far from what 
the child may be able to achieve under care-
ful guidance of future learning and express-
ive activities, yet it is through the actual 
process of cre8ting language pictures, story, 
poem, or report, that he grows in the power 
to use language creatively ••• In all cre-
ative activity there is something that is 
original, unique, and significant to the 
child. It is this fact that serves as the 
~ey to understanding how creating with lan~ 
gua.ge occurs. 
lMary B. Wright, "Let's Do, Let's Tell", Elementary English 
(February, 1949), 26:60. 
2Ethel Hatchett and Donald Hughes, Teaching Language Arts in 
Elementary Schools, The Ronald Press Co., New York, 1956, 
P. 276. 
. 
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Purpose of Creative Writing 
Why creative writing? Is this phrase a new one in 
language arts curriculum planning? If it is not new, has its 
emphasis and'raison d'etre' changed in recent yearg? These 
questions may be answered in part by a survey of opinions ex-
pressed in educational publications during the approximate 
twenty-year period between 1935 and 1956. 
A report of the Curricu lum Commission of the National 
. 1 
Council of Teachers of English in 1935 listed these five pur-
poses as important goals for children's writing experiences. 
1. To help pupils recognize the value of 
their O\VU experiences. Every student is a 
bundle of interests and enthusiasms, mov-
ing daily through a world of infinitely 
varied stimuli to all his seases. The in-
terests, enthusiasms, and sensory experi-
ences are his materials, the things he 
should write and talk about -- always dif-
ferent from those of everybody else. Un-
der no circumstances should the excuse, 
"there is nothing in my ~xperience inter-
esting enough to write about" be accepted 
as valid ••• and probably no one really 
lacks imagination. An 'unimaginative' 
boy may be experiencing secretly the im-
aginative shock in knuckles and shculder 
from the impact of a blow in a boxing ring, 
but fail to react poetically to clouds and 
trees and flowers. 
2. To amplify the range of pupil's experi-
ence. The degree to which people react 
keenly and adequately to stimuli depends in 
part upon their inherent sensory equipment. 
1w. Wilbur Hatfield et al, An Experience Curriculum In English, 
A Report of the National Council of Teachers of English, 
N.C.T.E., D. Appleton-Century . Co., N.Y., 1935, pp. 112-13. 
.... 
But it depends, also, on their own reactions. 
Such an interest can be aroused by a variety 
of teaching devices. 
3. To improve the quality of pupil experi-
ence by encouraging more discriminating ob-
servation. 
4. To aid pupils to fit words to the details 
of experience. The extension or observation 
and discrimination, and the improvement of 
vocabulary are reciprocal. The new sensory 
experience demands a new word; the search for 
new words makes possible new sensory experi-
ence. 
5. To help pupils discover suitable forms 
for the transfer of experience to others. 
Writing at about the same time Kilpatrick,! who 
was most interested in progressive curriculum planning, 
declared, 
The thing most to be valued is how the child 
or the group is active, dynamic, thinking, 
feeling, pushing ahead, moving forward physi-
cally -- all these are taking place at each 
step and phase -- and note that the process 
is self-directing and in general contains 
its own inherent testing. 
At the end of the nineteen-thirties Treut2 
stresses the three-fold encouragement of creative writing by 
providing motivation for expression, permissive classroom 
atmosphere, and an appreciative audience by saying, 
••• we have tried to preserve ror each child 
the privilege of writing out of the depths 
of his own nature and in the rhythmic pattern 
1
william H. Kilpatrick, Remaking the Curriculum, Newson and Co. 
New York, 1936, PP• 50-51. 
2Alvina Traut (Burrows) et al, They All Want to Write, Bobbs-
Merrill co., Indianapolis, 1939, P• 2s. 
·• p 
peculiar to himself. we have held our-
selves repponsible for creating a school-
room atmosphere in which he can express 
himself happily and abundantly without 
fear or strain. Through appreciative com-
ment on attributes of good writing we have 
encouraged observation, invention, clear 
vivid expression, and honest individual 
flavor. 
A further early note on creative composition is pro-
1 
vided by Hitchcock who declared, 
1. Teachers of composition are concerned 
not alone with mechanics and craftsmanship 
of winning full possession of subject mat-
ter for composition. They are concerned 
with all the mental processes which come 
before expression. 
2. Accustom pupils from the beginning to 
regard composition as, first of all, ad-
ventures in winning possession of subject 
matter -- cargo-getting. 
In the ten year interval between 1940 and 1950 in-
terest and appreciation of children's talent for creative ex-
pression grew both in the fields of elementary language arts 
and of art itself. Authorities believed that children had 
latent talent and unique understanding of their worlds which, 
when properly encouraged and expressed, could bring satisfac-
tion and enjoyment both to themselves and also to adults. The 
I 
value of children's observations and ideas was recognized and 
encouraged. 
lAlfred Hitchcock, Bread Loaf Talks on Teaching Composition, 
Henry Holt and Co., New York, 1927, P• 5. 
n 
-, 
1 Herrick asserts, 
Creativity on the part of the teacher is not 
necessary, but belief that all children have 
the latent power to create, is ••• We must 
listen to what they have to say ••• Class ac-
tion develops a thinking child and aids in 
his organization of ideas and his desire to 
exchange ideas -- the very foundation of cre-
ative writing ••• It is expression we are 
after and only as much as can be absorbed 
meaningfully. 
The responsibility for training children to be able 
to express their beliefs and ideas and effectively communicate 
with others in our democratic society was added to the purposes 
of creative writing. Mannion2 maintains, "Certainly English 
must hold a prominent place in a curriculum which is training 
youth to live well and capably in a democratic society. Our 
future citizens should be able to express effectively their 
ideas and thoughts." A further suggestion of this same be-
lief is given by Vigilone3 who states that in her opinion, 
" ••• one of the most important aims of education is to equip a 
child with the skill to express himself adequately, whether it 
be written or orally". 
1 Anita E. Herrick, "When Children Write", Childhood Education 
(Feb., 1943), 19:257. 
2 . Margaret H. Mannion, "The Construction and Evaluation of' a 
Test to Measure the Sentence Sense Development of Seventh 
Grade Pupils", UnpuEli shed Master's Thesis, Boston University, 
1947, p. 4. 
3Julie c. Vigllone, "An Evaluation of Written Composition In-
~erests Suggested by Five . Language Series in Grades Five and 
Six, Unpublished Master's Thesis, Boston University, 1948, 
p. 1. 
Creative writing should be stimulated in the elemen-
tary school not for the sake of perfection of grammatical pat-
tern but rather for the purpose of developing creative, sincere 
individuals. Wright1 in 1949 stresses this point when she con-
tends, "Teachers who are interested in developing creative ex-
pression will need to seek ways of providing a broad range of 
satisfying experiences. They will strive for sincerity of ex-
pression and evidence of development rather than perfection of 
the finished product." 
Ferebee, 2 working with the intermediate grade child, 
gives as her purpose for elementary creative writing the fol-
lowing, 11 The goal is to develop in each child the ability to 
put down spontaneously and sincerely what he himself thinks 
and feels. With tens and elevens much of this writing is 
stories, quantities of stories when the children become free." 
An interesting development in the nineteen-fo~ties 
were the first attempts to utilize creative writing on a large 
scale as a type of therapy for children who have emotional dis-
turbances or who simply need to objectify and express their 
feelings and resentments. For Cole3 this trend was exemplified 
in her teaching when she declared, 
1Mar y Belle Wright, "Let's Do, Let's Tell'', Elem• English 
(F~bruary, 1949), 26:61. 
2June Ferebee, "Gaining Power Through Writing", Elem. English 
(December, 1942), 19:282. 
3Natalie Cole, "Creative Writing For Therapy", Elem. English 
~pril, 1945), 22:125. 
11_ 
Every once in a while I let the children 
take the lid off their kettle. We write 
about things that have embarrassed us or 
have made us feel that we're not as good 
as other people ••• We write about 
"Things We've Forgotten to Remembern ••• 
After several days it had become "Things 
We've Remembered to Forget". Children 
need to bring such material out into the 
open where it will fester no more. When 
t hey hear of these feelings in others 
they leave off feeling peculiar and alone 
•.• Creative wr i ting for therapy helps 
teaching to become an adult job -- big 
enough for the best of us. Most of all, 
it makes sense to the children. 
From 1950 onward this purpose continued to be impor-
tant. Learning to write creatively ana thus express your 
frustrations was held by some as a method of disciplining or 
at least encouraging 'problem children'. Sutton-Smithl pro-
claime that, "When they really begin to write and love it, it 
tames them. Some of the most unruly children can be taken 
possession of by their own creative activity and become quite 
placid creatures while the s pell lasts • • • the thing most im-
portant to the child 1.vho wants to write is breathing space." 
Strickland2 contends · that the teacher has a responsi-
bility to make the child see the value of his own thoughts 
which do not necessarily always conform to the adult standards 
of creativity and value. She writes, 
lB. Sutton-Smith, "Creative Writing", Elem. English (December, 
1953)' 30:494. 
2Ruth G. Strickland, "Creative Activities in the Language Arts 
in the Elementary School", Elem. English (March, 1955), 32: 
149. 
. .., I ·· 
...... 
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There is creativeness in all children and 
in many types of experiences if we bring our 
own creative efforts and thoughts to bear on 
them ••• A child who is creative is a child 
who does not think of life as requiring total 
conformity to patterns preferred by adults but 
who look on life as offering opportunity at 
many points to create his own patterns of be-
havior and response. Creativeness in children 
comes from w~thin and is the product of a kind 
of living. 
Many writers in this period aver that children them-
selves should come to sense the richer satisfaction and more 
effective communication in democratic living that self-confi-
dence in composition work can give them. Macrorie 1 states, 
"The vivid phrase resulting from keen observation adds an im-
portant quality to communication." Brownrigg2 asseDts that, 
"If' a child can be encouraged to think in terms of thought pat-
terns so that the f'low of ideas can be assembled better on 
paper, written composition would become less of a task to him." 
A further recent avowal of the necessity of giving 
children a sense of purpose and prestige in their writing is 
s.tressed by Connell~ who says simply, "Our most effective 
writing is done when we are well aware of our purpose.n 
lxenneth Macrorie, "Words in the Way", English Journal {Sept., 
1951), 40:384. . 
2Helen R. Brownrigg, "An Evaluation of Exercises in Written 
Composition Planning~ Unpublished Master's Thesis, Boston 
University, 1950, p. 4. 
3Jea.nne Connelly, lf:Making Pupils Aware of Why They Write", 
Education Digest (Sept., 1956), 22:44. 
A detailed listing or some or the purposes or cre-
ative writing was by Willson1 who emphasized the rollowing, 
1. Help them sense the satisfaction or 
writing . Help them to think or themselves 
as poets, writers, recorders, and illustra-
tors. 
2. Spend much time with children enjoying 
the oral interpretation or literature-
Help them to love the taste and reel or 
words. This proceeds or goes hand in hand 
with successrul writing. 
3. Try to give children a wealth or varied 
experiences so that they have something to 
write about and a reason ror saying it. 
4. Cherish crude attempts. 
5. Try to keep a balance throughout the 
year between practical and creative writ-
ing • • • Help children develop their own 
individual waf{s· or writing, and respect 
their own writing contributions to the en-
terprises or the classroom. 
An excellent summary or all these various trends and 
aspects or the purposes or creative writing ror children at 
t 
the present time is stated by Dawson.2 I n her opinion the pur-
poses and values or creative writing at the elementary grade 
level a r e three-rold; expressionistic , therapeutic, and social . 
She contends, 
Basically, the purposes in creative languages 
are not ulterior . There is an urge or ideas 
that demand expression . In the words or 
Hughes Mearns, the child reels an itch to 
1Martha L. Willson, "Helping Children with Writing," Elementary 
English (April, 1956), 33:228. 
2Daws on, op. cit., p . 265. 
write. A rich environment, abundant living, 
opportunities to see and hear and feel and 
do many things, encouragement to express 
their reactions to such experiences are like-
ly to lead to much creative expression ••• 
A little experience in creative expression is 
likely to lead to more experiences in that 
area ••• There are, however, some ulterior 
purposes in creative expression. Many chil-
dren have pent up inside them hidden emotions 
of resentment, jealousy, fear, and feelings 
of inadequacy. Often their pictures, stories, 
and original plays reveal these corrosive in-
ner feelings and therapeutic treatment can be 
begun. Without conscious purpose, therefore, 
child r en can find relief and release through 
creative expression; and guidance can be pro-
vided that will mitigate their troubles ••• 
Children get genuine pleasure out of sharing 
their original stories and verse with their 
classmates. The maturally social nature of 
human beings guarahtees the pleasantness of 
such sharing. Too, the child's natural de-
sire for status in his group can be met as 
he shares his creations with his classmates. 
After a child has once received their appre-
ciati~e responses and profited from their 
helpful suggestions, his creative language 
may, in part, be motivated by his pleasure 
in sharing and by his probable attainment of 
status in his group. 
Such then are the purposes of elementary creative 
writing as they have been stated by various writers during the 
span of roughly twenty years. The most notable change of at-
tibude, it seems, has been the emphasis now placed on what 
creative writing expression can do for the child's personality 
pattern and problems rather than emphasizing the values of 
children's creative writing products when they are judged by 
adult scales of value. It will be interesting to note whether 
any further ramifications of purpose are developed as more re-
search is done in this field. 
. .,. , l r=. 
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Motivation and Methods: 
Creative writing has been defined, and its purposes 
have been discussed. Now the necessary groundwork has to be 
laid in order to prepare and stimulate the actual story writing 
1 by the children. Appreciative listening is a habit tha t has to 
be established. The teacher is urged to read many stories and 
poems of varied subjects to her class, and allow time for com-
ments to follow. This preparation period is continued until 11 
the. children start to take an interest in writing their ovm 
stories . Burrowsl calls this " ••• a warming-up process ••• " 
" The wise teacher," says Dawson2, 11 reads abundantly 
the poetry, plays, and stories that children love as a stimu-
lant to his creativeness." 
S trickland3 likewise believes that "little creative 
writing can be forthcoming unless children are steeped in good 
, stories and poetry of all types and content." 
Stimulating children to write demands an interest in 
many fields . Creed4 exhorts " • in preparing chi ldren for 
1Alvina T. Burrows, et al., The y All Want to Wpite , Prentice-
Hall , Inc ., New York, 1952, .P• 88. 
2Dawson, op. cit . p. 265 
3Ruth Strickland, "Developing Language Power in the Primary 
Grades" , Elementary English Review, (February, 1946), 23:86. 
4Esther D. Creed, "Whattll We lfo!ri te About?", Elementary English 
(January, 1956), 33:28. 
II 
creative writing, approach or talk about (rather than on) a 
variety of interests is of infinitely greater worth than limit-
ing onet's thinking to one subject or an idea. " 
In her study on seven-year-olds writing choices, 
Gundersctm1 believes that "perhaps the most significant contrib1 
tion made by this study is the challenge to teachers that young 
children are ready for written expression." 
Make your suggestion to write a casual one . Let the 
writer feel free t o write his own adventure with few restric-
tions. Title s often limit a child 's initiative . Fagerlie 2 
suggests that "at times a group activity can encourage creative 
writing. Some children do not know how to go about expressing 
thei r ideas." 
Strickland3 , however, points out that "creative writ-
ing appears very satisfactory to young children. They respond 
immediately to the offer of an adult to write down their think-
ing for them or to encouragement to do their own writing when 
they have acquired sufficient manual skill." Visit these chil-
dren, or have them put their chairs in a circle, and when they 
are rushed with an idea , write it down for them. Give occasion-
II 
1Agnes G. Gunderson, "When Seven-Year Olds Write as They Please'', 
Elementari Enslish Review (April, 1943) , 20:150 . 
2Anna M. Fagerlie, "Third Graders Try Creative Writing", Ele -
mentary English Oliay, 1956), 33:164. 
3 
Strickland , op . cit., p . 84. 
1 .' 
al help to those children who just have no plans £or a story 
or any type. 
Sutton-Smi th1 claims that " a £low o£ writing will not 
be £orthcoming £rom most children unless they £eel their writ-
ing exists in an atmosphere o£ permissiveness, o£ acceptance 
and encouragement, and this is, or course, the £undamental con-
dition in most creative work." 
Fagerlie2 is in complete agreement with Sutton-Smith 
£or she states "an air o£ permissiveness to express ideas 
should permeate the classroom." 
Macognoni3 understands the promblem o£ motivating chil-
dren £or she states: "For any teacher who wants to do creative 
writing with children, there is always the problem o£ moti-
vation." 
4 Durrell maintains: 
Care£ul planning o£ motivation o£ skills in-
struction is necessary to avoid apathy or 
slavish compliance on the part or the pupil. 
The child must know the specific nature of the 
skill, must be shown its importance through 
illustration and application, must know his 
relative strength or weakness in the skill, 
and must be assured of the possibility for 
his improvement. 
1B. Sutton-Smith, "creative Writing", Elementary English 
(December, 1953) 30:492-499. 
· 2Fagerlie, op cit., P• 165. 
3virginia Macognoni, "Children Can Create", Elementary English 
(May, 1956), 33:225. 
4Donald D. Durrell, "Development of Comprehension and Interpre-
tation", The Forty-Eight Yearbook of the National Society £or 
S.tudy of Education, Part II: Reading in the Elementary School, 
University o£ Chicago Press, Chicago, 1949, P• 202. 
1[) 
Make your classroom envirorunent such that it is con-
ducive to writing. Willson1 advises "cherish crude attempts ." 
When the teacher continuously praise s , writing often grows in 
children. Adverse criticism almos t assuredly stifles any ere-
ative effort, which is inherent: 
Try to keep a balance throughout the year be-
tween practical writing and creative writing 
• • • ~-Ielp the children develop their own in-
dividual ways of writing, and respect their 
own writing contributions to the enterprises 
of the classroom. 
Creed2 lists a few ideas for the teacher stressing the 
preparation of the class: 
1 •••• prepare minds for writing and lim-
ber up with words . • •• let the words be 
gavori te words , chosen by the children to re-
flect their own interes ts and feelings. 
2. • •• let's start very slowly to explore 
t hose hundreds of approaches to what we might 
write about later. 
3. Keep at this creative writ ing. Don't let 
it become either a routine or an event . 
Johnson3 s tressed the teacher's role in obtaining 
ideas from other pupils. "The development of a desire to write 
is as much the responsibility of the English teachers as is the 
development of the skill or knowledge of how to write.'' 
Teachers will then bec ome more conscious of situations 
lwillson, op. cit ., p. 229. 
2creed , op. cit., pp . 24-28. 
3 Adelaide w. Johnson, "Exe rcises i n Using the Senses to Impr ove 
the Content of Written Compostionn, Service Paper, Boston 1 
Uni~rersi ty, 191+7, p . 9. 
causing problems and will develop skill in helping to melt the 
problems directing them toward more secure living. "Teachers," 
1 
says Wright , "who are interested in developing creative express-
ion will need to aeek ways of providing a broad range of satis-
fying experiences." 
Children can be inspired to write by presenting objects 
of interest to them to talk about at first and then to write 
about. Jensen2 claims that "compositions can be interesting", 
by making classroom trips exciting; they vdll enjoy writing 
about their trip stressing the highlights. 
Witt? declares: 
Children's sensitivity to the world of things 
can be increased by encouraging them to ex-
plore their nearby environment, by leading 
them to visit and observe important local 
places of significance or interest ahd by pro-
viding opportunities for new, and varied ex-
periences within the school itself. Social 
sensitivity can be enhanced by offering abun-
dant opportunity for discussion in the class-
room. In addition, it is desirable for the 
teacher to inquire periodically: What oppor-
tunities have been offered during the past 
week for presenting and discussing written 
work? And what experiences need most to be 
shared? How can every child be given oppor-
tunity to share his writing? As such oppor-
tunities increase, the teacher will find 
1 , 
Wright, op. cit., pp. 60-64. 
2Anna c. Jensen, "Compositions Can Be Interesting", Elementary 
English, (May, 1948), 35:312-319. 
3Paul Witty, "Realms of Gold in Children's Writing", Elem. 
English (March, 1945),22:88-93. 
that the mechanics of writing will improve. · 
After all, developing a concern for communi-
cation is the surest and most dependabae 
means of engendering a desire to write clear-
ly and correctly. This emphasis on social 
sensitivity pays even larger returns. Once 
aroused, a student's interest in people be-
comes a dominating concern. 
McKee 1 believes that 
••• the schools should set up situations 
and activities quite similar to those met 
by children outside of school in order to 
confront them with stimuli that encourage 
the normal use of language. Such language 
demanding activities can go far in making 
the program in composition more functional. 
Writing should be stimulated by situations and experiences 
which will benefit the child now, as well as in the future, 
Teachi ng is geared to prepare one for life, and as McKee2 
claims " ••• there can be no development of ability in writ-
ten language, whenever the child writes on any unfamiliar topic." 
Treanor3 admits that "composition is a difficult task; 
children must have ideas before they can express them." 
Hall4 asserts that "children are among the most gifted 
and penetrating writers because of their lack of preconceived 
1 Paul McKee, Lan~age in the Elementary School, Houghton Mifflin 
Company, New Yor , 1934, p. 168. 
2 
Ibid., p. 321. 
3 John H. Treanor, "English Compositions in the Elementary School'! 
Education (January, 1947), 67:298-299. 
4Robert D. Hall, "Motivation for Creative Writing", Elementary 
English (May, 1955), 32:154. 
ideas and prejudices which often prevent adults from striking 
the truth of the matter. 11 1 He continues: 11 It is necessary to 
help children identify themselves with writing - to think of 
themselves as writers, reporters, and poets." 
The child grows in writing experiences, when he seeks 
ideas from his own world of the real and imaginable. Clark2 
states that 11 if we desire themes to be alive and sparkling, we 
should avoid assigning trite topics." Tbe teacher should be 
certain to give individual attention to a pupil in need of i~-
provement, either while hie is writing, or upon completion of 
the paper. Schofield3 gives "a bit of caution." If children 
are sensitive to the point of not writing freely, then, sta~t 
to proofread for good points only." Taylor4 also agrees: "un-
derline the good parts of the papers, for who of us doesn't 
like to look at our achievements." 
11 The conditions for fluent writing are that you should 
let children write what they like and that you yourself should 
like what they write," is a theory postulated by Sutton-Smith • .5 
lrbid., p. 1.5.5. 
2Helen Clark, 11 Sugges t ions for Themes", English Journal (June, 
19.51), 40:332. 
3 Schofield, op • . cit., p • .510 
~thel R. Taylor, "They Love to Writet", American Childhood 
(January, 19.54), 39:47 • 
.5sutton-Smith ~ on . ci t., pp. 492-499. 
The teacher who wishes to get the best results rrom her pupils 
strives ror enthusiasm among them. Many youngsters become ex-
cited about their creative ideas; their excitement leads them 
to new channels of thought, or a new set of characters. The 
other children who are not so adept yet at writing, become in-
terested, and then most are engaged in the story-writing activ-
ity. Rothschild1 reels that the teacher can also keep enthusi-
asm high in the class. "By knowing and showing t h at she values 
each individual and each of his creations, a teacher can keep 
the children's written words springing words alive. 11 
Thomas2 urges the teacher to be concerned with their 
efforts, and to be e ager in their admiration of a child's com-
position. "Their creative efforts, when the door to their un-
derstanding was unlocked, showed a depth of feeling and a skill 
with expression that are successful not only in poetry, but in 
any language," Thomas 3 continues: " ••• when I saw the look 
that came into their eyes as they listened ••• , I knew that 
they had something inside themselves ·longing to be said. It 
was merely for me to show the way." 
The teacher's role in the creation or ideas is merely 
1Alice Rothschild, "How Can We Find Creative Writing?", Grade 
Teacher (January, 1955), 72:21-. 
2Nellie M. Thomas, "Childr en Can Write", Grade Teacher (Febru-
ary, 1954), 71:43. 
3Ibid., P• 44. 
one of receiving, encouraging, and admiring. She also draws 
out from the child the ideas already inherent. 1 Lighthall rea-
lizes their growth in this way: 
••• at first only a lonely phrase reflects 
a suggestion of strength and growth, or a 
single expression the color and power in 
words ••• this must then be heard, read, 
appreciated, and shared in every way by the 
child's peers, for it is rrom the creative 
that the non-creative get their stimulous. 
Those who write will most likely like to read their 
stories aloud to the class. There is nothing more enjoyable 
to a nine year old than an appreciat ·ive audience. The stories 
are read for pleasure, and, therefore, only ravorable criticism 
should be given. It is ~~azing what growth will come in a 
child's story without adverse criticism. A child wants his 
audience to think his story is better than any other heard that 
day, so arter repeated performances of mediocre stories, there 
comes an occasional work that shows excellent quality. Ferebee 2 
maintains " ••• they write solely for the fun of it. Atten-
tion is centered on the process - and the joy. In so far as 
possible all inhibiting factors are cleared away, and only the 
outpouring of ideas is fostered." 
Moroney3 sum.marizes "the necessary ingredients for 
1Mary Lighthall, "Created by Children", Elementary English 
(October, 1956), 33:348-353. 
2 
Ferebee, op. cit., p. 282. 
3Frances Moroney, "The Deeper You Dig", Elemen'l&apy English 
(May, 1956), 33:165-168. 
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creative writing" in this way: 
the ideas, the urge to write, the climate 
in which to do it, and most or all the 
listening audience. And this listening 
welcoming audience, not ·the critical ana-
lytical one is that which sends him back 
to tly again and again. For as Natalie 
Cole has said, 'The deeper you dig, the 
better ideas you get.' 
1 ' 
Cole, op. cit., pp. 124-126. 
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CHAPTER THREE 
PLAN OF PROCEDURE 
It was the purpose of t his study to build a series of 
exercises designed to stimulate creative writing at the third 
grade level. 
The wri ters determined that a period of six weeks 
would be the minimum amount of time in which any improvement 
could take place. A series of five exercises and an introduc-
tory plan were constructed, each of which was to cover one week. 
The lessons were so planned because it was considered necessary 
at the primary level to preface the writing with oral exercises 
and opportunities for discussion. 
Two inquiry forms were prepared. The first one con-
sisted of several general informational questions concerning 
the nature of the class and nine "attitude-check" questions. 
This was presented to the cooperating teachers at once. It 
was decided to have the questions answerable by yes or no 
check-list technique with no middle category. It was hoped 
that one of the results of the thesis project would be a 
favorabl e change in the attitude toward creative writing and 
that this improved attitude would be reflected on the second 
inquiry form. Inquiry Form II consisted of the same general 
informational qu estions and t welve questions also answerable 
by a yes or no check-list. Most of the questions were simi-
lar to those posed on Inquiry Form I. The second form provided 
0 !~ 
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space for some comments that the children made on any of the ex-
ercises, or any suggestions that the teacher had for the exer-
cises. Copies of the Inquiry Forms will be found in Appendix B. 
DeBcriptions of the Exercises 
General suggestions for a first week of introductory 
plans were given. During this week a dual emphasis was placed 
on reading many interesting stories and poems, and on stressing 
colorful word-pictures from many sources. No written material 
was expected during this intvoductory week, but it was hoped 
that much discussion would be stimulated. The exercises appear 
in Appendix A. 
Since the writers did not stipulate any order in 
which the actual written exercises ~hould be presented, the 
order that follows is merely for convenience in later reference. 
Phrases: This exercise was based on a set of some 
forty-five phrases or short sentences designed to stimulate 
first oral sentences, paragraphs, and stories, and finally 
written stories. The phrases were varied in nature and con-
tained elements of humor, mystery, suspense, and imagination. 
The lesson plans were based on five short periods, due to both 
time and attention-span limitations. 
Story Construction from Word Lists: This exercise 
was based on three word-lists each of which contained ten words. 
The three lists were presented gradually to the children for 
study, discussion, and comparison. The final written product 
:.~ . 2 [) 
was the result of the pupils choosing one of these lists and 
incorporating the ten words into their stories guided by several 
general rules. ~e overall time was again based on five days 
or lesson periods. The lists were prepaned in three general in-
terest areas of the third-grader: pioneer and Indian adventures 
for the first, magic and fairy-tale elves for the second, and 
realistic or animal tales for the third. 
Fantasy or Pure Imagination: This exercise was on a 
more abstract level than the two preceding ones. Eight sen-
tences were suggested as beginnings or themes for stories about 
imaginary lands, peoples, and animals. The sentences were sup-
plemented by abundant readings of stories and poems of this 
type, plus class discussions of experiences, stories, poems, 
plays and movies etc. Elements of poetry such as word-pictmres 
and imagined emotions were introduced also in the series of 
five lesson plans for this exercise. If desired, part or all 
of the written product might have been expressed in poetical 
form. 
Word Pictures: This five-day series of lesson plans 
was designed to increase the pupils consci ousness of 'picture 
language', and to facilitate their written expression of sensory 
experiences. The preliminary motivation is based on the pupils 
interest in weather changes in the outside world. Class dis-
cussion and oral work in descriptive language preceded the work 
of preparing the written stories. 
= 
Poetry: The exercise outline concerned with t ,he pro-
duction of poetry was primarily oriented toward imaginative 
'wond pictures' and similies rather than toward rhyming words 
or phrases. T.he lesson plans, in this case only, provide the 
possibility of having the finished products recopied after oral 
reading and correction. Provision was made for the writing of 
a class poem before any individual efforts. 
General Procedures 
The exercises were planned to cover roughly a six-
week period of time with a short lesson plan outlined for each 
day. The exercises and first inquiry form plus general oral 
information about the thesis project were given out to the 
cooperating third grade teachers. All of the exercises were 
duplicated and presented to the teachers at one time, with 
directions that they might be used in any order desired. Some 
exercises gave more detailed lesson plans for each day than 
others, but in no case was the teacher expected to follow nword-
by-word11 directions. All of the exercises were planned to be 
easily adaptable to time limitations or else expanded if it 
seemed advisable to the teacher. It was planned with the 
teachers that all of the material written by the students would 
be submitted without correction to the thesis project directors. 
The only exception to these general instructions was in the 
poetry exercise where an opportunity for correction and recopy-
ing was given on the last day if desired. In all of the exer-
cises the teacher was permitted and encouraged to give what-
ever help the pupils requested in spelling and punctuation 
during the composition period for the poem or stories. The 
teacher followed her usual policy regarding heading and 
•set-up' of the paper. Good penmanship was stressed only as 
a reminder to make the papers as legible as possible1 All 
of the te achers cooperating in this project were experienced. 
CHAPTER FOUR 
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CHAPTER FOUR 
ANALYSIS AND EVALUATION 
The exercises in this study were given to one hundred 
thirty-one pupils of the third grade in various communities out-
side of Boston as an incentive to stimulate their observations 
of a world both real and imaginable. 
A series of lesson plans were distributed to the 
teachers who presented this material to the children over a 
period of six weeks. An inquiry form consisting of ten yes or 
no questions was also given out to the teachers participating 
in the study. The questions were designed to discover the at-
titude of the pupils towarEl writing. 
Rather than trying to apply statistical procedures 
the writers made a written analysis of the results of each of 
the lesson plans. Sample compositions are included in this 
chapter. 
Evidences of imagination, individuality, humor, and 
ability were shown upon reviewing the varied compositions. 
Some pupils showed increasing ability to write a tories well; 
and there were many whose use of free play of imagination was 
seen in stories of fantasy, such as the following: 
The Oddest Land 
I visited the oddest land in the world. Even 
people walked up side do~1. The lakes were 
made of sticky glue. The people made pies 
from mud. Bananas were stiles, and they 
had rubber balls for apples. The dogs had four 
heads. The cats. said oink , oink. The 
school teacher wrote backwards. What a 
silly landl 
A Magic Carpet 
Do you know about my magic carpet? I can 
fly around the world in ten minus. Did 
you ever hear of that? Yesterday I flew 
to Cape Codd. \mat do you think of that? 
I can go any place I like for nothing in 
the world. Today I'm going to China and 
see how they make things, for notheing. vfuy 
don't you join me you'd have a nice time? 
You would enjoy it if you will come. 
One child wrote a short paragraph on his observation 
of the out-of-doors. This was the only topic in the series 
from which he received any ideas, and this is 1.vhat he wrote: 
Snowy Suring 
V.ihen I looked out the vrindow I saw a robbin 
on a bush. He seemed to say I thought it 
was s pring in the east. I think I will fly 
back south. 
Some pupils had the ability to arrange details in 
a planned order leading to a climax. One such story even had 
chapter headings, as well as an appropriate title. 
The Little Elf's Adventure 
Once upon a time a little elf by the name of 
Twinkie decided to go to the moon because he 
had never been there before. So he packed 
un. He lived near a little brook he could 
hear the little wave s go by. He decided to 
go at dawn. Then he could get there a little 
faster. 
Chapter II Twinkie Finds a Flying Star 
He had to pass a mountain with lots of trees 
on it. Then he pas sed a star. It was a 
special kind o£ star. It was a £lying 
star. So he went on because he wonted 
to get to the moon. . 
Chapter III Twinkle Finds The Moon 
A£ter a little while he reached the moon, 
but he did not like it very much. Because 
it was very spooky, becose it was lonely 
and besides most o£ all he had no one to 
talk to. 
Chapter IIII Why Twinkle Didn't Like The 
Moon 
Pretty soon a big Moon Monster came. A£ter 
a little while he just £ound out he was 
dreamingt 
The End 
It will be noted in the above story that the child 
became tired, and thus £inished the story o££ quickly without 
as much thought as the preceding chapters. This was found to 
be a common £ault among the group as a whole. Stories that 
held the reader's interest £rom the beginning through the mid-
dle were abruptly ended either through apparent £atigue, or 
£rom lack o£ anything more to say. 
Some children wrote a "pretendn story close to the 
spirit o£ an assumed role, but made them imaginative and £ree. 
The £allowing stories illustrate this point. Both stories were 
written as a result o£ word lists p laced on the board. 
Switzerland 
In Switzerland one o£ the mountains seemed 
strange one night. It look like £og was 
around it. The people were £rightened be-
cause they had never seen £og like that be-
£ore. Suddenly el£s appeared. They danced 
around the mountain and one el£ did magic. 
He made a tree a 'star and a cloud apper~'. 
The mooned shinned over the tree. The 
waves in the ocoen slashed on the edge o£ 
the beach. The el£s le£t be£ore dawn. 
0., .-
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The Dog and The Rabbit 
One autumn a dog named Rover was i n his 
house wh en he heard a munching sound . He 
l ifted his head and saw a rabbit . He chased 
the rabbit , but the rabbit got away. But 
Rover was going to dig up the rabbit. But 
Rover did not know that rabbits had backdoor s . 
The rabbit dashed past the chur ch. Then the 
dog looked up and saw the rabbit. Rover 
chased the rabbit to the lake . They both 
dashed a round the lake. The rabbi t ran in 
some leaves. The rabbit's tail was out. It 
began to rain. The rabbit looked out from 
the pile of leaves. Then the rabbit ran down 
the t r ail and into his house . 
I 
The use of the senses seemed to play an important role 
in the writing of these stories. Many examples were found in 
each lesson plan with such expressi ons as " whispering windn, 
"moonless night11 , "munching sound11 , " waves slashed", 11 shou ting 
children", "a boy trudgi ng", "wheels spinning", 11 clo thes flap-
pingn , and "boys slipping and sliding" . 
Several teachers commen ted on t he difficulty of an-
swering t he question - " TJVhat is p lagiarisirn in children's wri t-1 
. 
ing?" It seems very hard to draw a line be tween encouraging II 
children to read widely, and discuss what they hav e read; and 
1 encouragi ng them t o merely copy stories they have re ad and e n -
j oye d in their own words~ 11 
Some examples of t he above problem follow . The stor-
jl ies are juat as the pupils wrote t hem . 
I 
I 
Th is first example was wri tten by a boy during the 
exercise usin g phrases to stimulate writing. ,, 
" I picked up the gold coin and ---11 
His phrase was -
The Pirates 
Long, long ago there were many pirates. 
They looked east and west £or gold. One 
of the captains names was captain Long 
John Silver. He was one o£ the most des-
perate pirates o£ them all. His crew was 
brave too. So brave that they even went 
on a good ship. One time they were on a 
good ship. When they got off a boy was 
with them. Then the pirates told the good 
men who they were. The good men were ready 
to shoot the pirates but the pirates said 
Don't shoot or we'll kill you. And then 
they went to the island. ~hen they got to 
the island the boy jumped out o£ the boat 
and ran away and hid behind a rock. The 
pirates could not £ind the boy and so they 
went back. Then the good men came to the 
island. They found the boy and got ready 
£or the .pirates. When the pirates came 
the good men were ready to fight the pi-
rates. When the pirates were gone the 
good men went £rom the camp. They boy got 
lost and could not £ind the g ood men. 
T~e pirates got the boy. And looked for 
the treasure. vVhen they found the treasure. 
One pirate said, ".!. ~icked !!E. the gold coin and 
it was the only one. ~e End 
Needless to say, this child apparently had enjoyed 
the sto~y o£ Treasure Island. The teacher noted t hat he was an 
excellent reader. 
In another class the same problem is exempli£ied in a 
slightly di£ferent way by the girl who wrote the following 
story based on the phrase - "An invisible cape so that no one 
can see me -" 
The Invisible Gape 
Once upon a time there were 13 daughters of 
a Japanese ruler. He was curious as to what 
his daughters did at night. Once the maid 
found their slippers all worn out. She re-
ported this to the king. 
The king ordered a reward for the man who 
could find the secret of the 13 daughters. 
A Prince from a near by town decided to try. 
On his way to the castle, he stopped for a 
rest at a near by houae . The woman asked 
him where he was going. He said that he was 
going to the kings castle to find out the 
secret of the 13 Daughters . 
The woman gave him a cape which he could 
wear and no one could see him. He took this 
with him andCITd as ·che"""WOmai1said. Every 
night for 3 nights he followed the 13 daugh-
ters. They could not see him bedaus e he 
wore the cape . He followed them. into a 
lovely garden where they danced all night 
with 13 Princes • 
The 4th morning he was taken to the kings 
corte to tell his story. His reward was a 
lovely Princes to marry. and they lived 
happily ever after. The End 
This child was obviously influenced by the old tale of 
The Twelve Dancing Princesses. She gave it a new slant, however, 
changing the nUJ.ilber of the princesses and the locale of the 
story~\ 
As well as tending to copy enjoyable stories they have 
read, children will often copy stories that their peers have 
created, or merely subject topics on which their friends are 
going +,J- write. In one class during the exercise on inani!!late 
objects , five children, all friends, wrote on the topic of a 
key. The following are extracts from the different stories: 
The Key 
• • .someone found me and carried me up to 
the keyhole. I opened the door. I never 
did open a door after that. I went in. I 
was very tired, I fell on a chair and went 
to sleep. I felt someone pick me up. He 
0 
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put me in a keyhole. He put his hand around 
me but I didn't open the door for him. Then 
after that a girl, my owner, came in. She 
round me and picked me up. Then she put me 
in her pocket. • • 
The Key That Was A Hero 
••• once there was a little girl named 
Dianna ••• When she got home she couldn't 
rind the key. A man came and said he would 
help us find the key. But instead he was a 
burglar. When the key heard him it rell 
from somewhere. Then the burglar tried to 
get the key. But the key jumped into a 
crack in the floor. The burglar didn't get 
in the house. The End. 
The Chipped Key 
Once ther was a family that was named the 
Grain ramily. Once upon a time somthing 
happened to this family. There was a burg-
lar coming up the stairs • . The Grain ramily 
always lert a key outside the door. The 
key was just lying there on top of the door. 
The burglar tried to find the key. But the 
key jumped around and around until the burg-
lar cought it. But when he got it, it was 
chipped so it wouldn't go in t6 the door. 
The burglar dropped the key that was chipped 
and ran away. 
The Burglar and the Key 
Once there lived a little ramily named the 
Star family. One night when family was out 
a burglar came he saw the key on the mat 
The Key was jumping around and around on the 
mat so the burglar get it finall the burglar 
got me but I was chipet. When the Star fam-
ily got home they caught the burglar and 
called the police. The End. 
Key and the Door 
Once upon a time there was a key and a door. 
The key was always in the door because no one 
lived there . One night· a burler came in and 
took the key out of the door. He threw me 
away. Then it rained and poured and there 
came a flood. The door was locked and the 
man could not get out . The key wished and 
wished that he could be in the door ••• 
During this exercise another boy combined the stories I' 
1 of two of his classmates to produce this story about a l~~d-
1 slide. His classmates had read their stories aloud. One was 
about a landslide and the other was about a volcanoLt Here is 
his complete story: 
The Landslide 
"Hellon I am a Landslide my name i s Joe. 
One day I saw a some thing like a creature. 
It made me so mad and my friends , Roky and 
Dirty, so made that we blew our top . The 
three of us ran down the hill and killed it. 
From then, the three of us have never blown 
our tops. The End. 
Dream Sequences 
One of the most common 'story-building' and 'story- II 
ending' techniques employed by the children at this grade level 
was that of what might be termed the 'dream sequence' technique . 
The rationalization and projection of their ideas and imagina-
:tive thoughts took form in their stories by writing that tit 
was all a dream'. Abrupt endings of this type were frequently 
noted : "Suddenly I (or he) \Voke up and found t.ha t it was only 
a dream." Exa..111ples of this technique being used were found in 
I 
all of these exercises : phrases, fantasy, or imagination, word 
pictures, stories from word lists , and adventures of an inani-
mate object1 Both boys and girls employed this type of device. 
No child, however , was fmund to use it throughiDut all five ex-
ercises. 
Two good examples of this approach to story-building 
at this grade-level were produced by using the phrases 'I fell 
down and down and down' and the phrase 1 I was never dressed like 
this before1' The stories follow juat as the children wrote 
them. 
The Dream 
One night I had a dream. It went like 
this. I was a cave boy and I had a pet 
dinosoar. His name was Big-boy. We went 
out one day to hunt the sabre-toothed 
tiger. When we saw one I raised my spear. 
But just then anout~er one jumped on me but 
Big-boy stopped him. But we were near a 
fliff and I had my eyes on the one Big-boy 
was gighting. Then the other one knocked 
me off Big-boy and I fell down and down and 
down. Just then I wo~p, and realized-y-
was-just dreaming and I went back to sleep . 
But I lay awake thinking just what it would 
be like to really be a cave boy . The End 
The Funny Dream 
One day I was walking down the road. Just 
then I turned my head and walked right into 
a puddle. I walked back to my house . And 
when I went to change my clothes I looked 
at them I thought I was crazy. The pants 
looked like an Indian's, the shirt like a 
pirates. But I put them on anyway thinking 
I was crazy. I want to get my coatL It 
looked like a sailor 's. The hat looked like 
a clown's. When I went outside I knew I was 
never dressed like this before. Just then I 
heard my name be!ng-ca!led. Joseph, get up. 
And then I knew it was only a dream. The End 
Humor 
Many bits of delightful humor were p roduced by the 
children in their writings . Sometimes it was intentional, and 
sometimes unintentional, but the unintentional phrases etc. 
were usually the most amusingt 
One little girl used the phrase "ten minutes to wait" 
to create the following story. 
The Delivery 
Once there was a woman in the ho~pital . And 
she was having a baby. Her husband had ten 
minutes to wait for the baby . Then the baby 
was delivered . He was so happy. The l ady 
was happy too. The End . 
One wonders what the antecedent of the word 'he' istt 
Another girl wrote about the adventures of an earth-
worm using a common " old saying" as the basis of the plot. 
The Early Bird Gets the Worm 
Hello, I am a earthworm. My name is Slinky. 
My mother's name is Miss Wibblewobble . I 
had some exciting experiences. You herd 
the saying, "The early brid gets the worm . n 
It's true if you are an earthworm. One day 
I herd that some early bi rds j ust arrived . 
My whole family was scared stiff but nothing 
happened to us. But I got chased by one. 
Then a snow storm came and bird fly back 
south. The End 
Writing about the coming of spring in poetical form, 
a boy produced this four-line rhyme. 
~ : 
Spring 
Spring is here , spring is here 
Everyone come out and play 
Gone are the snowstorms, gone are the blizzar.ds 
Yay, yay , yay1 
Examples of Good Results 
The following stories and poems are included as sam-
ples of some of the best resu~ts obtained on the various exer -
cised in the opinion of the writers. They are included just as 
the children wrote them with individual spelling and punctuation 
errors left intact. I .t should be noted that it proved difficult 
for the writers to choose the best results in many cases . 
Phrases: (Note that the underlined words are the 
original phrases .) 
The Dream 
One night Ellen dreamed i t was raining out. 
The rain twinkled as it came down. 
Then all of a sudden the rain turned into 
fairies all dancing on their toes . 
Then when they stopped 
to candy. The barber 
became a candy cane. 
she woke up . 
everything turned in-
shop's striped pole 
When it was morning 
11 0h11 , she cried, "I will be late for school 
if I don't hurry." So she ran down stairs . 
She told Mother about her be autiful dream. 
''Oh, M@ t her," she said, "I wish that I could 
have a toedancing suit like the fairies · have." 
"We wi ll see if we can find one in t he store 
this week, " said Mother. "Let's listen to the 
radio while I'm eating," said Ellen. OK said 
Mother turn it on." NO SCHOOL TODAY said the 
I 
I 
man on the radio . 11 0h boy. Now we can 
get my suit ," said Ellen. So Ellen got 
her wish. The End 
With a slight change o~ the phrase, •The dragon 
breathed fire and smoke' , a boy created this second story ex-
ample entitled: 
Word List 
The Dragon's Adventure 
There once was a dragon , a nice dragon. 
He never breathed fire or smoke. He could 
never stand somany , people. So he decided 
to go some other place. Then he sat down 
and started to think. He decided to bild 
a rocketship and go to the moon . Today 
was the day. He ·was going to t he moon . 
Now he was up in the ·air. He traved for 
days and days. All o~ a sudden he hit 
something and when he got out he thought 
he was·on the moon, but he was on Saturn. 
All o~ a sudden he saw some circles . Then 
he. thought and realized that he was on 
Saturn . 
End o~ Chapter I 
Stor~ Construction 
The writers have chosen one sample story for each o~ 
I the three word lists. The words from the various word lists are 
I 
•underlined the first time they are used in each story . 
Word List I 
A Pioneer Story 
One day a new pioneer came to the wild frontier. 
He was on a white stallion. All of a sudden 
out of nowhere there appeared a whole Indian 
tribe. Some were in canoes and some on ponJ.es . 
The canoes were on a bJ.g river . The pioneers 
started picking them off. One by one they fell 
out of the canoes. The pioneer ~orgot all about 
the Indians on hor seback. There were about 50 
or them. They attacked. He was surrounded 
by Indians . They bound him rfhe. They 
brought him too their camp. ey put him 
outside the cheifs wigwam. The pioneer was 
hoping something would happen but nothing 
did. It was night. The Indians were hav-
ing a big feast. The Indians put him in 
front of a fire. He knew he was in danger. 
Then all of-a-3udden a little wind blew and 
at the same time a light snow came down. 
The Indians knew that it meant a blizzard. 
The pioneer knew his escape was right then. 
As soon as the Indians got in their wigwams 
the pioneer did his best too untie himself. 
His legs were hard to untie . But he managed 
it. He got to a canoe and e§caped. It was 
dark and the pioneer almost l ost his way. 
But he finally managed it. Vfuen he got b a ck 
to his cabin his wife and child were •aiting 
for him. And tha ts the End. 
Word List II 
My Dream 
Once I had a funny dream. This is my dream. 
There was a big mountain. On this mru ntain 
there lived some elves. Now there was one 
p articular elf who diden't play with the 
other elves instead he scamppered off into 
the woods every time he got a chance to. 
He had a very secret place in the woods no-
body knew about, Every time he got b~ck 
they begged hin and begged him to tell 
where he had been. 
Chapter II - 11 The elves follow Him" 
Well one day the elves got so sick and tired 
of be gging him to tell where he had been they 
rollowed him on tippy-toes and diden't make a 
sound. When he stopped they stopped and his 
behind some trees. Now this elf could hear 
things a mile away. But, the elves diden•t 
know this. But any way he hid behind a tree. 
~fuen this elf was positive he heard some one 
rollowing him he would turn arcund quickly 
but he could see nobudy anyplace. 
Chapter III - "The maic tree" 
So he went on. ~~en he got to this secret 
place of his he would not have to put down 
food to eat while he was there. He just 
turned to his magic tree and said ish gibil 
ish gibele fruit tree make me fruit. And 
all of a sudden there on the fruit tree was 
apples & orengens & pear & bamnas, chereeys, 
lenons, plums and all .different kinds of 
fruit. 'rhe little elves were so surprized. 
Then they saw some fog coming and ran home 
thruch little brooks and splasted thruth 
their waves. 'l'hen this elf who was eating 
an apple saw the fog coming and ran home to. 
But when he got home the elves did not run 
out and beg him to tell where he had been this 
was strang. He went in own hittle hose and 
there sat his family laughing and laughing. 
Whats so f unny? But when I woke up it was 
dawn and I found our I was just dreaming. 
Word List III 
Life in Switzerland 
Once upon a time there was girl named Carol. 
She live in Switzerland. She has a little 
brother named Jackie. They had fun together. 
They climbed the . mountains. They had goats 
to milk, and they had cows to milk too. In 
the summer they had to take the cows to the 
pastures in the mountains. It was sunday. 
Before they went to the pastures they had to 
go to church. When they were on theur way, 
it looked rainy. They dashed down the trail. 
They sa~ a fire in the mountains. And they 
saw a rabbi~ying to get out. It started 
to rain. The rain took most of the fire 
away. The other was almost gone. A ~t. 
Bernard dog was running toward the lake. This 
was in the autumn when the leaves were falling. 
After church they went up to the pasture with 
the cows and goats. There were lots and lots 
of cows and goats. And they had made lots of 
swiss cheese. the goats are better climbers 
then the cows. "Let's go look in the field 
glasses," said Carol. Look at the Matter Horn, 
said Jackie looking into the glasses. Soon it 
was time to take the cows home to their shed 
for the winter. When they got home they waveed 
to mother at the door. Mother was glad to see 
them. For supper they had a roast dinner. 
Soon winter came . TI~e snow came, too~ t he 
anavalanche scared the cows . Father had to 
go down to the shed and take care or the 
cows. 
V!ord Pictures 
II 
The writers have chosen two stories .as examples or the 
results obtained in the 'Word Pic t .ure t exercises . One is quite 1 
purely descriptive, and the other uses descriptive names and 
phrases to create an amusing tale about a mouse. 
I Saw It ~ben I Looked Out the Window 
As I looked out the window this morning, I 
saw the huge rlag with it's shadow near by. 
Also I saw children out on the playground 
spasing in the slush and water . The braches 
or trees were bent down like a rlat borad 
on top or the tree. 
The cars were covered with snow . It looked 
like the car needed a rur coat. 
It was not snowing then. It had stoped snow-
ing I hope ror the rest or the year . 
(Note that this second story shows the in~luence or 
the child having read the story, The Mi ddle Morrat by Eleanor 
I 
Estes.) 
Middy the Middle Mouse 
Hello, See ir you can guess what I am. I'm 
not a dog and I'm not a car I'm a mouse . 
I'm the middle mouse in my ramiiy • . I get in-
to a lot of ~roble all the time. My name is 
Middy Mouse. One day when it -vvas raining 
out and I was sick my family went for a ride . 
Well I heard something It was coming r rom 
the stairs. My mother said to hide whenever 
I head something coming from the stairs , So 
I hid behind a box which was there. I saw a 
'· 
lady put down a peice of chease . So when 
she was out of sight I got the chease but 
I got caught because it was a trap, so 
mow my leg is getting better but until it 
is all better I won't t ell you anything 
else that happened to me . By now L 
The End. 
Fan t asy or Pure I magi nation: 
The following examples were chosen as samples from the 
exercises involving the use of i maginative sentences to create 
stories and poems. 
The first poem is based on the sentence - "If I had an 
animal farm- 11 • 
V'lha t I ' d Do 
If I had an animal farm 
I would not break my arm . 
First I' d catch a fox 
And put h i m in a box 
Then I'd catch a mink 
In half a wink. 
Then I'd catch a seal 
Before a potato could be pealed. 
Then I'd catch a rabbit 
Before you could catch a bad habbit. 
Then I'd catch a raccoon 
Before you could say Danyel Boone. 
This story was based on the phrase, - 11 0ne day when 
I was going to school - 11 • 
On Feb Street 
My name is Tommy. One day as I was going 
to school I saw a man with one cat noL that 
won't do. Five no six . NoL he had ten cats. 
They were read, green, blue, violet and pink 
too. NoL that wont t do. Gold, silver, tur-
quoise blue, red violet and dark green . They 
,' ~ .' 
. ' : ;; ·--· 
.;, ';:(. 
- -- =--- '--'=====:..:o --
were as big as a dragon and tails as long 
as a street . Eyes as big as a plate, and 
a mouth as big as a mouse. Oht my . ~nat 
cats the only street y ou can see a sight 
is Feb Street. I'll tell you another story 
on my way home from school if you will wait 
for me . 
Chapter II. On My Way Home 
On my way I saw a girl. Ohl no that won 't 
do. No I saw a lady. No the fat lady in 
the circus. Oh not The queen that would 
be better. She had a pink crown with green 
lines 0n it. Oh yes~ She had a red dress. 
I liked her. Her hair was a mile long. Ohl 
It m home thats all for now . We at for• me in 
the morni ng wen I go to school agin. I'll 
tell you mour about it wen I go to school. 
Good-byl 
Adventures of an Inanimate Object: 
Two stories of varying length were chosen by the 
writers as sample good results obtained in this exercise. The 
first is the tale of a logL and the second a story of a land-
slide. 
Loggy the Log 
Chapter I: 
My n~ne is Loggy. I was born on a tree, 
Tr~en from what I remembe r some men came and 
cut me of the tree. Then they put me in a 
truck. And took me to a factory. Then they 
put me in a machine and it made me go right 
into the water. Then I was put in a saw-
mill . Then to a lumber company. Then a 
car drove up and looked at the wood. Then 
they saw me and brang me home. Then the 
man cut me and sawwed me. Then he made me 
a birdhouse. Now birds live in me. 
Chapter II: 
One day the family of birds had some baby 
birds. Then t he birds sang a song. I 
liked t he song and listened to it. Night 
came and I gre-vr scared even though I vlas 
up hung on a tree then finally I went to 
sleep. Next morning it was a beautiful 
day. The birds were singing. 
Chanter III: 
Then a cat climbed up my tree. He watched 
the birds in me and took a bite out of my 
rope. I fell but the birds flew avmy. 
vllien the man came out he nailed me too a tree. 
The birds came back and saw me • They 
quicly got their baby's and moved in again. 
All spring and suw~er and a part of Autumb 
they lived in me. 
Cha-oteriiii: 
Then winter came and they floew away. It 
was cold and snowy. I did not like it. 
Then wind came and just everything went 
wrong . First the wind made one of my nails 
come ,out. Then I fell in down from the 
tree into the wet snow. Then the man's 
chimmeny was covered with snow and the 
children built a snowman and that fell on 
me. And after a little while the snow 
melted and turned into water. Ane I fell 
right into it and water got into me. 
Chapter V: 
Then the snmv went away and it was all muddy. 
Then agan the man nailed me to the tree. 
Then the spring came it was warm and the 
birds came- back and lived in me. And from 
then on we lived happily forever after. 
The End 
The Landslide 
Hello, my name is Lonnie Landslide. Although 
I haven't slid in a couple of years I had a 
pretty exiting adventure. It went like this, 
I was on the mountain minding my own business 
when suddenly I heard a police siren. Then I 
saw a crooks car with some police cars after it. 
This 1.vas my chance to be a hero. I slid 
down and blocked the road so tbe crook couldn't 
get across me. Then the policeman caught the 
crook and I was a hero. Hovr Droud I was when 
they gave me a medal. 
Poetry: 
The results of the poetry were not as gratifying as 
those of the stories. However, the poetry did show some evi-
dence of a child's observation of the things about him, as well 
as a t;reshness of expression. 
The first pupil took advantage of a rainy day to 
write her poem. 
Puddles 
Puddles are big 
Puddles are small 
Puddles are huge 
Puddles are tall 
Puddles~ Puddlest Puddlest 
That's all you see is puddles . 
Sometimes puddles are steep 
And sometimes they are deep. 
Some people like them and 
Some people don't 
Some people step in them 
But I know I won'tt 
The next poems · ·show the influence of pleasant days, 
and the arrival of the Easter Bunny. 
Busy Bees 
Busy Bees are always working 
Day and night they never stop 
I'm glad I'm not a busy bee 
I don't like working 
In a honey shopL 
Spring _Is Here to Stay 
Spring is good, Spring is grand 
It is like a big brass band 
Crocuses start to bloom 
And chase away the gloom 
The grass is green 
And the air is clean 
The breeze will blow 
And the flowers will grow 
Now that spring is here. 
The Rabbit 
Hear comes a rabbit hop-hop-hop 
Don't ask him to stop-stop-stop 
He's going to the Easter Egg shop-shop-shop 
Thair goes the rabbit hop-hop-hop1 
To the top-top-top. 
Of the shop-shop-shop. 
ANALYSIS OF INQUIRY FORMS 
I nquiry Form I 
It will be noted in the results on Inquiry Form I 
(shown below) that substantial agreement was seen among all the 
teachers on . all questions except #4 - "Do requests to recopy a 
story or poem bring protests?n, where there was about an ew~ n 
dirrerence of opinion. 
Tabulated Questions Submitted to Five Teachers at the Beginning 
or the Exercise Period: 
Questions : (Please check) 
1. Do m 
writing 
2 . Are 
stories? 
3. Do m 
4. Do r 
bring pr 
5. Are 
ost children have to be prodded into 
stories or poems? 
sentences stilted and short in their 
os t stories have "stereotyped" plots? 
equests to recopy a story or poem 
otests? 
assigned stories very short? 
6. Do t 
too seve 
he children criticize each other 
7. Are 
when the 
rely? 
good grammar and spelling forgotten 
children begin to write? 
hey dislike having 8 . Do t 
to their 
their work read 
classmates? 
hey dislike having their work dis-9. Do t 
played o n b~lletin boards or in scrapbooks? 
. 
Boston UniversifYr 
School of EducatioDL 
LibrarYj _.,..,.- · _, , .~ !, 
. ·"'~~Pf.;;, !.r,; 1Jtf : 
Yes No 
5 
5 
5 
2 3 
5 
5 
5 
5 
5 
Inquiry Form II 
As a result of this tabulation, there were a few 
questions where teachers differed, but even if there was only 
a slight improvement the comments of the children stated 
below seem to indic a te that writing can be fun1 
Tabulated Questions Submitted to Five Teachers at the End of 
the Exercise Period: 
Questions: (Pl ease c h k) ec 
found your 1. Have you 
to wri ti ng? . 
2. Are t hei r sentences 
pupils more 
les:~ stilted? 
responsive 
3. Are they more conscious of word pictures? 
4. Do they copy stories over with less protest? 
5. Do they write longer stories? 
6. Can they 
a more m 
7. Has thei 
8. Are the 
stories 
9. Ar e they 
on a bul 
10. Have the 
11. Do you f 
lessons? 
criticize each other's p apers in 
ature manner? 
r spelling and/or mechanics improved? 
children more anxious t o read their 
aloud? 
more willing to display their work 
letin board? 
se lessons been helpful to you? 
eel the children enjoyed these 
Yes No 
5 
4 l 
4 l 
5 
5 
2 3 
l 4 
5 
5 
5 
5 
12. Would you please list a few of the children's comments con-
cerning these lessons? 
Children's Co~~ents : 
The following are ten sample comments made by the chil-
dren and recorded by the various teachers during the study: 
1. "Gee, this is fun." 
2. "Can we write it now?" 
3. ni like writing stories, but I can't think of any poems." 
4. "I like to write stopies with chapters." 
5. "This is the longest story I ever wrote." 
6. "I have learned to like to write." 
?.""I have many ideas now." 
8 . nThat sounds like a real poem." 
9. "I read a story like that once ." 
10. "I like that story. 11 
Writers' Comments: 
In view of the attitudes, comments, and opinions 
voiced by the teachers and shown in the tabulations, the writers 
feel that this study achieved something more than just a few 
samples. The results showed that the children are potential 
writers and can be stimulated to write when given careful guid-
ance as well as confidence. 
CHAPTER FIVE 
SUGGESTIONS FOR FURTHER RESEARCH 
CHAPTER FIVE 
SUGGESTIONS FOR FURTHER RESEARCH 
The writers wish to make the following suggestions: 
1. Further studies concerned with creative writing 
be made on the high primary level. 
2. The existing exercises could be tried on a 
larger sample population. 
3. A period lasting longer than six weeks would be 
worthwhile, as the results indicated that the method employed 
stimulated expression from children. 
u __ : 
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APP~NDIX A 
EXERCISES 
PREPARATI ON FOR GREATIVE WRITING 
Purpose 
Introduce the class to colorrul word pictures, and 
stimulate ideas ror writing. 
Motivation 
Plan 
1. Read many stories. 
Examples: 
a. Dinny and Danny - Louis Slobodkin 
b. Autumn Comes to Meadowbrook Farm - Katherine 
Southwick Keeler 
c. Mike Mulligan and His Steam Shovel - Virginia 
Lee Burton 
d. Curious George - H.A. Rey 
e. Jeamne-Marie in Gay Paris - Francois Signobose 
2. Read many poems. 
Examples: 
a. The Little Whistler - Frances Frost 
(Anthology of Poems ror all Seasons) 
b. The First Book or Poetry- Isabel J. Peterspn 
1. "The Sleet Storm" - James s. Tippett 
2. "Falling Snow" - Unknown 
). "February Twi-light11 - Sara Teasdale 
4. "The Snowman's Resolution'' - Aileen Fisher 
5. "Stopping by the Woods on a Snowy Evening" -
Robert Frost 
For the first week read many of these stories and 
poems. Stress especially those phrases or groups of words 
that paint pictures. Discuss and write some of these on the 
board. Each child should be urgea to keep a diary of his 
colorful or actions words found in his every day reading or 
conversation. In reading groups, take a minute to have the 
children find words that paint a picture. During News or 
Sharing Time this week the teacher should suggest that many 
colorful words be used in each child's story and the teacher 
could list them on the board as they were recited. 
Build action and descriptive words on the board with 
the children: e.g. The leaves fell to the ground. 
r::- · &.) : 
a. leaves - colored, autumn, golden, orange, 
withered. 
b. fell - tumbled, whirled, spun, glided. 
c. ground - hard, dirty, soft, rough. 
CREATIVE WRITING EXERCISE 
Phrases 
First Day 
Have the phrases on slips of paper in a box. Explain 
to the children that some of them are funny, some exciting, 
and some mysteriousL Let the children draw a phrase from the 
box and read it to themselves. Then let each in turn say, 
"My phrase was ----", and give a sentence with the phrase in it. 
(Praise highly any unusual or creative sentences.) Replace the 
phrases in the box. 
Second Day 
Have the children again draw a phrase from the box. 
Today let them think of a short s~ory which they could make up 
to tell the class that uses the phrases that they have drawn. 
Hear as many as time permits. 
Third Daz 
Today the teacher should first draw one phrase from 
the box for a class story. Then have each child draw one 
phrase and make a copy of it to save for the next lesson. 
Discuss the 'class phrase' and write a class story on the 
board from dictation by the children. (Stre:s~ ·.l.ength and un-
usual ideas in the sentences.) Suggest that they think about 
ideas for their stories tomorrow. 
Fourth Day 
Today let the children build a story around the 
phrase that they copied yesterday. Give help with spelling 
etc. when requested. 
Fifth Day 
Let the children finish any incomplete stories. 
Gibve some time for proof-readi ng and illustrating completed 
stories. At the end of the period read {or have the children 
read) some of the stories to the class. (If the teacher reads 
the stories let the children guess the author after each snory 
is read.) 
Sample Phrases: 
1. 
2. 
3. 
He fell flat on his face ••• 
I picked up the gold coin and 
We were all out of breath ••• 
• • • 
4. 5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
1,3. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
2,3. 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 
32. 
3,3. 
34. 35. 
36. 
37. 
38. 
,39. 40. 41. 42. 
fu!: 45. 
It had arrivedt ••• 
I opened the mysterious box ••• 
The black and white car suddenly drove off ••• 
The night was still ••• 
A paper rustled ••• 
The doorbell rang ·.-.. 
Ten minutes to wait ••• 
No school today ••• 
He told a lie ••• 
I am the tallest person in the world ••• 
A tree covered with money ••• 
The fairy waved her magic wand ••• 
Animals can talk ••• 
. The dragon breathed fire and smoke .... 
Suddenly the clock struck thirteen ••• 
An invisible cloak ••• · 
Picture in the newspaper ••• 
$1.00 to spend at the carnival ••• 
I was never dressed like this before ••• 
A ripped piece of paper ••• 
I tell down and down and down ••• 
I emptied my piggy bank ••• 
The golden horse went like the wind ••• 
Imagine finding a cave on the mountain ••• 
The fence gate was open ••• 
Crash went the dish ••• 
The cat chased the gog ••• 
Balloons of many colors ••• 
Nothing but water ••• 
A fierce wild animal ••• 
A footstep was heard ••• 
A stormy afternoon ••• 
Alone in the big house ••• 
Without a drop of water ••• 
It can't rain again ••• 
A rusty nail ••• 
A bright light ••• 
Skipping down the street ••• 
I put on the magic glasses ••• 
Around the corner ••• 
I was so surprised ••• 
Come to Candyland and see ••• 
1 9 I ! · 
Stor 
CREATIVE WRITIN EXERCISE 
Construction from Word Listk 
First Day 
What are stories made o ? Stories are made of wordsl 
Sometimes certain words make you hink of certain special 
stories. If I say: porridge, bed t bears; What story do you 
think of? (The Three Bears) If I say: surprise, balloons, 
presents; what kind of a story m~ght those words be in? (A 
story about a birthday party) I I say: dog, box, followed; 
who can make up a short story usi ,g those words? (Let several 
try.) Let's try one more set. ~o can think of a story using 
these words: ship, waves, bird? . ~ Let another try.) Now I am 
going to put a set of words on th board for us to look at and 
think about. (Put set I on the bard.) Let's all copy these 
words down and think about using ach one in a sentence. Who 
has thought of a good sentence us ng 'canoe¥ etc.? What kind 
of a story would these words make you think of? 
Second Day 
Yesterday we had fun ma ing short stories and sen-
tences out of words. Today there are two more lists on the 
board for us to think about. Let's look at List II. Yester-
day we decided that List I was p. r~bably about an.~ f: Indian­
Cowboy' or •Pioneer' story. Who hinks they know what kind of 
story these words might makei No let's look at the third 
list. What kind of a story might these words make? (Get as 
many ideas as possible.) 
Third Day 
We have been talking abo t three word lists this 
week. Who can remember two words rom List I? Can you use 
those words in a sentence? (Repea~ with Lists II and III.) 
Now let's take out our copies of t e lists and read them over 
to ourselves. I wouldn't be surpr sed if everyone now has a 
favorite list. A list that makes ou think of more ideas than 
either of the others. I want you ~o decide on lour favorite 
list and put it on top while I am putting some 'rules" of this 
story-making game on the board. ( f uton the six rules.) Who 
can guess what we are going to do pomorrow? Yes, tomorrow we 
are going to write a story using o~ favorite words list and 
following these rules. Let's talk l over the rules now. Before 
tomorrow I hope that all of you wi f l read over your words 
several times and think about a go ?d beginQing sentence for 
your story. You might also think ~bout a title although very 
often a title isn't added until th story is finishedl 
Fourth Day 
How many of you have an idea about how you are going 
to start your story? Good. Let's review our rules before we 
start writing. How many have tho ght of a title? If you have 
you may put it down after your he ding. If you haven't decided 
on a title just leave a space for it and put it in when . you 
finish. I will help you spell an words you wish. Try to use 
all the words on your list at least once. If you have no more 
questions, you may begin. 
Fifth Da:y: 
~e procedure here will epand on the class. Some 
members may still wish to write. I thers will be ready to il-
lustrate or proofread etc. A peri d of time may be reserved 
for reading the finished stories. 
General Rules: 
Word 'ist I 1. pony 6. 
2. fire 7. 
~: blizzard 8. rope 9. 5. danger 10. 
Word List II 1. moon 6. 
2. fog 7. 
~: waves 8. dawn 9. 
5. elf 10. 
Word List III 1. rainy 6. 
2. leaves 7. 
a· rabbit 8. • dashed 9 • 5. trail 10. 
Rules for Usa of Words: 
1. 
2. 
You may use the words in any o der. 
You may add any other words yo wish. 
pioneer 
Indian 
river 
canoe 
escape 
mountain 
magic 
tree 
star 
cloud 
fire 
church 
autumn 
dog 
lake 
~: 
5. 
6. 
You may use the given words as often as you wish. 
You may add's', ted', or 'ing• to the words. 
Underline each word the first ime you use it. 
You may make any letter a capi al if you need to. 
CREATIVE WRITING EXERCISE 
The Adventures of an Inanimate Obj6ct 
First Day 
Today we are going to talk about stories that do not 
have people for heroes. Who could
1 
be the hero or heroine of a 
story if not a person? (Animals will probably be mentioned 
first.) Yes, the hero of a story might be an animal. Who can 
think of a story like this? Who or what else might be the hero 
of a story if not a real person or an animal? (Try to elicit 
the opinion that the hero might be an inanimate object. Sam-
ples: The Gin~erbread Man, Winnie , the Pooh, Little Engine 
That Could, Li tle Toot, etc.) If possible read a story of 
this type to the children and then d i scuss it. Bring out the 
point that something exciting or humProus or dangerous happens 
to the character to make the story i n teresting. 
Second Day 
Yesterday we talked about some stories in ~hich we 
make believe the characters are alive. Who can remember some 
of the stories and characters we talked about? Today we are 
going to think about some more characters that might be in a 
story that are not really living things until we make them 
think and talk in a story. Let's make a list 'On the board of 
some things that are not alive that might have interesting ad-
ventures to tell us about if they eould talk. (Put one or two 
samples on the board to start the list.) Now let's copy all 
the objects on our list and before tomorrow see if you can add 
more objects to it. 
Third Day 
How many of you were able to think of some more ob-
jects to add to your list we made yesterday of story charac-
ters? What were they? Here are some more I thought of. (Put 
some more of the samples on the board.) Who can think of an 
adventure that might happen to one 1 0f these objects? (Bring 
out as many details as possible during the oral story.) Now 
let's think of all the characters we have suggested for the 
hero of a story. About which one clo you think you might be 
able to writethe best adventure story? Remember that something 
special must happen to your herot !You may wish to write another 
adventure about the same character later. Then it would be 
like writing chapters in a book. Today we are going to start 
our stories. (Let them begin a st6ry whenever you feel that 
they are ready.) 
c ,., L 'j ..... 
Fourth Day 
Today we are going to have some more time to write 
our adventure stories• Maybe same of you are going to be writ-
ing a second chapter~ (Give help wi'th spelling, titl ing etc.} 
Fifth Day 
The procedure here will vary with the class. Some 
members may still wish to write. Others will be ready to il-
lustrate or proofread etc. At the end of this period most 
children will probably wish to read their stories to the class. 
Sample Objects: 
1. 
2. 
~: 
5. 
6. 
1. 
8. 
9. 
10. 
11. 
12. 
hl: 
15. 
16. 
17. 
18. 
19. 
20. 
A library book 
A doll 
A Christmas tree 
A Candle 
A snowflake 
A TV set 
A paper bag 
A postage stamp 
A piece of string 
A potato · 
A penny bank 
A shiny dime 
A blanket 
An orangeade bottle 
A map of the United States 
A log of. wood 
Some h igh-heeled shoes 
A pumpkin 
A s nowman 
A scarecrow 
f ,_ .. 
CREATIVE WR ITING EXERCISE 
Word Pictures 
First Day 
On a rainy day or a snowy one within this week, sug-
gest to the class that you will take a tour of your windows. 
Let them express orally what th~y see going on out on the 
streets. Discuss the a ppearance ; of t he playground, the 
people on t he streets, cars, shadows, etc. Wait and let the 
children be s pontaneous with responses and ideas. 
Second Day 
Review the ideas given the day before and then list 
on the board any word pictures or action words that they can 
give you. Have them copy these l hrases. 
Third Day 
I Look at the list of phrases that the class has com-
piled together. Give the children a few minutes to add some 
more phrases to the list. Suggest that they concentrate on 
things that they see, feel, hear ~ taste, and smell. 
Fourth Day 
Ask the class if they VfOUld now v!I'i te do'Wil. some of 
their thoughts in the form of a story . This is the time to 
give help with t he s pelling, and t he titles. 
Fif th Day 
Let 
to t he class 
each other's 
critici ze. 
Examples 
1. See: 
them finish up t he stories and have as many read 
as time permits. Allo"T the clas s to criticize 
work; watch for grol th in children's ability to 
a. Snow gliding 
2. 
b. Pelting rain 
c. Polka-dotted umbrelQa 
d. · Small white balls r 'lying through the air 
I 
Hear: 
a. 
b. 
c. 
Sound of skidding cl rs 
Tappi ng on the roof1 
Silent snovTfall I 
3. Feel: 
a. Happy and gay 
b. High-spirited 
c. Down-hearted 
d. Cold and damp 
CREATIVE WRITINb EXERCISE 
Fantasy or Pure Imagination 
First Day 
and 
ing 
Read to the class one or more of the suggested books 
I 
stories. Encourage discussio~ around these points follow-
each one. (These will vary slightly according to the stor~) 
1. Where does the story take place? 
2. Could such events really happen? 
I 3. Where would the author get the ideas for his 
story? (Imagine, dream, wish etc.) 
I 
Second Day 
Read to the class two or more of the suggestedpoems. 
Discuss the same points as with tfie stories. Let each member 
of the class choose his favorite one of the poems and make a 
picture illustrating it. Show them no illustrations during 
the reading of the poem, and stre~s that they should imagine 
what the places, animals, and people looked like. Re-read any 
parts that they desire while working on their pictures. Sug-
gest that words •paint pictures• of tmake believe• places. On 
the back of the I i cture let them tell the story of the poem in 
a few sentences ~ couplets. 
Third Day 
Ask the children what movieB· or TV programs they 
have seen that take place in enchanted or make-believe lands. 
(Samples: Disneyland, Wizard of dz, Jack and the Beanstalk, 
Peter Pan, Pinocchio, Alice in Wonderland, Space Patrol etc.) 
Read any further suggested material you have available. Put 
~he sample beginning sentences on the board. Ask them which 
sentences remind them of which stqry, poem, movie, or play 
that has been discussed. Ask for volunteers to give three 
sentences about a magic or make-believe land using one of 
these sentences. Have each child !then eopy two sentences 
that he likes from the board. Say that before tomorrow he is 
to think about the sentences that ,he chose and decide which 
one he would like to make into a ]ong story next lesson. Sug-
gest that some of the story might ibe a poem. Maybe one of the 
characters could say a poem someplace in the story. 
FourthDay 
Say that you hope that ~hey have all decided which 
sentence they are going to use fo~ their story. Suggest that 
they are to have funny or exciting or marvelous things happen 
to the characters, and that it is ( o .be different from any 
c .-, (. . 
story ever written before. 
desired. 
Give them help with any spelling 
I 
Fifth Day 
Use this period to finish stories, illustrate 
stories, and proof-read. Let volunteers read their stories to 
the vlass. 
I 
Introductory Readings (Suggested Types) 
Stories 
an 
Baum, L. Frank 
tf " 
Carroll, Lewis 
Lorenzini, Carlo 
Dr. Seuss 
" " 
" " 
" " 
The Wizard of Oz 
The Emerald Citt of Oz etc. 
A!fce ln Wonder and 
Finocchio 
And to Think That I Saw It on 
Mulberry Street 
If 1I Ran the Circus 
If 1I Ran the Zoo 
On Beyond Zebra 
I (Note that any appealing fairy tales taking place in 
imaginary land might be used to' advantage.) 
Poems (Suggested Types) 
Browning, R. 
Field, E. 
" " 
" " Widdemer, M. 
I 
The Pied Piper 
The 1Duel 
The Sugarplum Tree 
~ken, Blynken and Nod 
Sample Beginning Sentences: 
1. 
2. 
~: 
5. 
6. 
7. 
8. 
I 
If I had an animal farm ----
1 One day when I was going to school 
Did you ever visit the land of l . ? I have. 
I saw the strangest creature a~as going ----
Far away, beyond the mountains, i s a marvelous place 
I can visit whenever I wish --~-
I visited the oddest place in ~dream. 
Do you know about my magic carpet? 
I am a princess (prince) in thJ land of • 
---
1 
that 
CREATIVE WRITING EXERCISE 
I Poetry - the things real and imaginable 
I 
First Day 
I 
Do you enjoy thinking about "make believe"? What 
are some of the ideas you imagine , j Ol" about which you make be-
lieve? Many fairy tales give us iideas for pretending; there 
are also some real things or people about which we imagine 
things. Ask leading questions abqut the make believe world. 
e.g. How many of you never quite 1saw a fairy? Tell us about 
some of the things you have almost seen. 
Second Day I 
Let us also imagdine thin1gs about the real world today. 
Yesterday we concentrated on the things of the world of make 
believe; but today we will start off with this question - Of 
what does the sun remind you? Disbuss what the leaves, wind, 
rain, snow, ice, clouds, etc. make \ you imagine. Have teacher-
pupil discussion about the strange things imagined. List 
these things on the board for the rhildren to observe. Write 
a poem from the ideas of the children together with them, line 
by line on the board. Have them think about a poem they could 
write using their imagination on the way home. 
Third Day 
Set entire period aside for writing the poem. Be 
sure to stress word pictures and the senses playing an impor-
tant part in imagination. Some children will be anxious to 
write a few stanzas; encourage the~ to do so, making a mental 
picture with each stanza. Help them at this time with spell-
ing, if it is needed. 
Fourth Day 
Have a number of the poems read aloud with criticism 
from the class. Be sure to praise each child for some particu-
lar thing. 
Fifth Day 
I 
I Have them copy over poems after correction and draw 
a picture that they see when they read their poem. 
I"': 
APPENDIJO B 
INQUIRY ~ORMS 
I 
I 
• 
INQUIRY FORM I 
I 
I 
Date Teacher's Name _____________ __ 
--------------------------
No. of Children in Class 1 Public or Private School 
--- ---
I.Q. Range Reading Level Range 
I ---------
, 
Questions: (Please check) 
1. Do most children have to be pr\odded 
into writing stories or poems? 
2. Are sentences stilted and shor\t in 
their stories? 
3. Do most stories have "stereotyped" 
plots? I 
4. Do requests to recopy a story b~ 
poem bring p~oteats? 
Yes No 
! 
5. Are assigned stories very short? -----r--------~-------
6. Do the children criticize eachl 
other. too severely? --------------~----~----------~------
7. Are good grammar and spelling 
forgotten when the children begin 
to write? 
8. Do they dislike having their wbrk 
read to their classmates? 
9. Do they dislike having their work 
displayed on bulletin boards or in 1 
scrapbooks? 
INQ.UIRY FOijM II 
I 
Teacher's Name D4te· 
-------------- I ----~----------------
No . of Children Public or Private School 
I - ---
I. Q. Range ____________________ _ R~ading Level Range 
Questions: (Please check) 
1. Have 
to wr i ti 
2. Are 
J. Are 
you found your pupils more responsive 
ng? 
their sentences less s ti l teld? 
they mo re conscious of word p i ctures? I -
4. Do t hey copy stories over with !less protest? 
5. Do t 
6 . Can 
a more m 
7. Has 
proved? 
B. Are 
stories 
9. Are 
on a bul 
10. Hav 
11. Do 
lessons? 
12. Wou 
corning 
hey write longer stories? I 
I 
they criticize each other ' s ! papers in 
ature manner? 
I 
their spelling and/or mechani cs im-
I 
I 
the children more anxious to read their 
aloud? 
they more willing to display their work 
le tin boar>d? 
e these lessons been helpful to you? 
you feel the children enjoyed these 
I 
ld you please list a f ew of the children's 
these lessons? 
------
Yes No 
-
com.'Y!lents con 
